Relationships
-ducation and
Health Education

Relationships Education

By the end of primary school:

Families and people who care for me
Pupils should know:

[ ] that families are important for children growing up
because they can give love, security and stability

[ ] the characteristics of healthy family life, commitment
to each other, including in times of difficulty, protection
and care for children and other family members, the
importance of spending time together and sharing each
other’s lives

|:| that others’ families, either in school or in the wider world,
sometimes look different from their family, but that they
should respect those differences and know that other
children’s families are also characterised by love and care

[ ] that stable, caring relationships, which may be of
different types, are at the heart of happy families, and are
important for children’s security as they grow up

[ ] that marriage' represents a formal and legally
recognised commitment of two people to each other
which is intended to be lifelong

[ ] how to recognise if family relationships are making them
feel unhappy or unsafe, and how to seek help or advice
from others if needed

Caring friendships
Pupils should know

|:| how important friendships are in making us feel happy
and secure, and how people choose and make friends

[ ] the characteristics of friendships, including mutual
respect, truthfulness, trustworthiness, loyalty, kindness,
generosity, trust, sharing interests and experiences and
support with problems and difficulties

[ ] that healthy friendships are positive and welcoming
towards others, and do not make others feel lonely or
excluded

[ ] that most friendships have ups and downs, and that
these can often be worked through so that the friendship
is repaired or even strengthened, and that resorting to
violence is never right

|:| how to recognise who to trust and who not to trust, how
to judge when a friendship is making them feel unhappy
or uncomfortable, managing conflict, how to manage
these situations and how to seek help or advice from
others, if needed

Respectful relationships
Pupils should know

[ ] theimportance of respecting others, even when they
are very different from them (for example, physically, in
character, personality or backgrounds), or make different
choices or have different preferences or beliefs

practical steps they can take in a range of different
contexts to improve or support respectful relationships

the conventions of courtesy and manners

the importance of self-respect and how this links to their
own happiness

that in school and in wider society they can expect to

be treated with respect by others, and that in turn they
should show due respect to others, including those in

positions of authority
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about different types of bullying (including cyberbullying),
the impact of bullying, responsibilities of bystanders
(primarily reporting bullying to an adult) and how to

get help

]

[ ] what a stereotype is, and how stereotypes can be unfair,
negative or destructive

[ ] the importance of permission-seeking and giving in
relationships with friends, peers and adults

Online relationships
Pupils should know

[ ] that people sometimes behave differently online,
including by pretending to be someone they are not

[ ] that the same principles apply to online relationships as
to face-to- face relationships, including the importance of
respect for others online including when we
are anonymous

[ ] therules and principles for keeping safe online, how to
recognise risks, harmful content and contact, and how to
report them

[ ] how to critically consider their online friendships and
sources of information including awareness of the risks
associated with people they have never met

|:| how information and data is shared and used online

Being safe
Pupils should know

what sorts of boundaries are appropriate in friendships
with peers and others (including in a digital context)

[ ] about the concept of privacy and the implications of it for
both children and adults; including that it is not always
right to keep secrets if they relate to being safe

[ ] that each person’s body belongs to them, and the
differences between appropriate and inappropriate or
unsafe physical, and other, contact

[ ] how to respond safely and appropriately to adults they
may encounter (in all contexts, including online) whom
they do not know
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| Being safe (continued)

[

how to recognise and report feelings of being unsafe or
feeling bad about any adult

how to ask for advice or help for themselves or others,
and to keep trying until they are heard

[ ] how to report concerns or abuse, and the vocabulary and
confidence needed to do so

[ ] where to get advice e.g. family, school and/or

other sources

Physical Health and Mental
Wellbeing

By the end of primary school:

Mental wellbeing
Pupils should know:

[ ] that mental wellbeing is a normal part of daily life, in the
same way as physical health

[

that there is a normal range of emotions (e.g. happiness,
sadness, anger, fear, surprise, nervousness) and scale
of emotions that all humans experience in relation to
different experiences and situations

how to recognise and talk about their emotions, including
having a varied vocabulary of words to use when talking
about their own and others’ feelings

how to judge whether what they are feeling and how they
are behaving is appropriate and proportionate

the benefits of physical exercise, time outdoors,
community participation, voluntary and service-based
activity on mental wellbeing and happiness

simple self-care techniques, including the importance of
rest, time spent with friends and family and the benefits
of hobbies and interests

isolation and loneliness can affect children and that it is
very important for children to discuss their feelings with
an adult and seek support

that bullying (including cyberbullying) has a negative and
often lasting impact on mental wellbeing

where and how to seek support (including recognising the
triggers for seeking support), including whom in school
they should speak to if they are worried about their own or
someone else’s mental wellbeing or ability to control their
emotions (including issues arising online)

it is common for people to experience mental ill health.
For many people who do, the problems can be resolved if
the right support is made available, especially if accessed
early enough

Internet safety and harms
Pupils should know:

[ ] that for most people the internet is an integral part of life
and has many benefits

|:| about the benefits of rationing time spent online, the risks
of excessive time spent on electronic devices and the
impact of positive and negative content online on their
own and others’ mental and physical wellbeing

how to consider the effect of their online actions on
others and know how to recognise and display respectful
behaviour online and the importance of keeping personal
information private

[

why social media, some computer games and online
gaming, for example, are age restricted

[

[ ] thatthe internet can also be a negative place where online
abuse, trolling, bullying and harassment can take place,
which can have a negative impact on mental health

how to be a discerning consumer of information online
including understanding that information, including that
from search engines, is ranked, selected and targeted

[

where and how to report concerns and get support with
issues online

[

Physical health and fithess
Pupils should know:

[ ] the characteristics and mental and physical benefits of an
active lifestyle

[ ] the importance of building regular exercise into daily and
weekly routines and how to achieve this; for example
walking or cycling to school, a daily active mile or other
forms of regular, vigorous exercise

[ ] the risks associated with an inactive lifestyle (including
obesity)

how and when to seek support including which adults to
speak to in school if they are worried about their health

[

Healthy eating
Pupils should know:

[ ] what constitutes a healthy diet (including understanding
calories and other nutritional content)

[ ] the principles of planning and preparing a range of
healthy meals

[ ] the characteristics of a poor diet and risks associated
with unhealthy eating (including, for example, obesity and
tooth decay) and other behaviours (e.g. the impact of
alcohol on diet or health)

Drugs, alcohol and tobacco
Pupils should know:

the facts about legal and illegal harmful substances and
associated risks, including smoking, alcohol use and
drug-taking

Health and prevention
Pupils should know:

how to recognise early signs of physical iliness, such as
weight loss, or unexplained changes to the body
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| Health and prevention (continued)

[ ] about safe and unsafe exposure to the sun, and how to
reduce the risk of sun damage, including skin cancer

[ ] the importance of sufficient good quality sleep for good
health and that a lack of sleep can affect weight, mood
and ability to learn

[ ] about dental health and the benefits of good oral hygiene
and dental flossing, including regular check-ups at the
dentist

[ ] about personal hygiene and germs including bacteria,
viruses, how they are spread and treated, and the
importance of handwashing

[ ] the facts and science relating to allergies, immunisation
and vaccination

Basic first aid
Pupils should know:

how to make a clear and efficient call to emergency
services if necessary

[ ] concepts of basic first-aid, for example dealing with
common injuries, including head injuries

Changing adolescent body
Pupils should know:

[ ] key facts about puberty and the changing adolescent
body, particularly from age 9 through to age 11, including
physical and emotional changes

about menstrual wellbeing including the key facts about
the menstrual cycle

Art and Design

Key stage 1
Pupils should be taught:

[ ] touse arange of materials creatively to design and make
products

[ ] touse drawing, painting and sculpture to develop and
share their ideas, experiences and imagination

[ ] todevelop a wide range of art and design techniques in
using colour, pattern, texture, line, shape, form and space

[ ] about the work of a range of artists, craft makers and
designers, describing the differences and similarities
between different practices and disciplines, and making
links to their own work

Computing

Key stage 1
Pupils should be taught to:

|:| understand what algorithms are; how they are
implemented as programs on digital devices; and that
programs execute by following precise and unambiguous
instructions

create and debug simple programs

use logical reasoning to predict the behaviour of simple
programs

use technology purposefully to create, organise, store,
manipulate and retrieve digital content

recognise common uses of information technology
beyond school

O 0O 0O od

use technology safely and respectfully, keeping personal
information private; identify where to go for help and
support when they have concerns about content or
contact on the internet or other online technologies

Design and
Technology

Key stage 1

Through a variety of creative and practical
activities, pupils should be taught the knowledge,
understanding and skills needed to engage in

an iterative process of designing and making.
They should work in a range of relevant contexts
[for example, the home and school, gardens and
playgrounds, the local community, industry and
the wider environment].

When designing and making, pupils should be
taught to:

Design

[] design purposeful, functional, appealing products for
themselves and other users based on design criteria

generate, develop, model and communicate their ideas
through talking, drawing, templates, mock-ups and, where
appropriate, information and communication technology

Make

select from and use a range of tools and equipment to
perform practical tasks [for example, cutting, shaping,
joining and finishing]

select from and use a wide range of materials and
components, including construction materials, textiles
and ingredients, according to their characteristics
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Evaluate
[ ] explore and evaluate a range of existing products

[

[ ] evaluate their ideas and products against design criteria

Technical knowledge

[ ] build structures, exploring how they can be made
stronger, stiffer and more stable

[

|:| explore and use mechanisms [for example, levers, sliders,
wheels and axles], in their products

Cooking and nutrition

As part of their work with food, pupils should
be taught how to cook and apply the principles
of nutrition and healthy eating. Instilling a love
of cooking in pupils will also open a door to one
of the great expressions of human creativity.
Learning how to cook is a crucial life skill that
enables pupils to feed themselves and others
affordably and well, now and in later life.

[

[

[]
Pupils should be taught to:
Key stage 1

[ ] use the basic principles of a healthy and varied diet to
prepare dishes

[

[ ] understand where food comes from

Geography

Key stage 1

Pupils should develop knowledge about the world,
the United Kingdom and their locality. They should
understand basic subject-specific vocabulary
relating to human and physical geography and
begin to use geographical skills, including first-
hand observation, to enhance their locational
awareness.

Pupils should be taught to:

Locational knowledge

|:| name and locate the world’s seven continents and five
oceans

|:| name, locate and identify characteristics of the four
countries and capital cities of the United Kingdom and its
surrounding seas

Place knowledge

[ ] understand geographical similarities and differences
through studying the human and physical geography of a
small area of the United Kingdom, and of a small areain a
contrasting non-European country

I Human and physical geography

identify seasonal and daily weather patterns in the United
Kingdom and the location of hot and cold areas of the
world in relation to the Equator and the North and South
Poles

use basic geographical vocabulary to refer to:
key physical features, including: beach, cliff, coast,

forest, hill, mountain, sea, ocean, river, soil, valley,
vegetation, season and weather

key human features, including: city, town, village,
factory, farm, house, office, port, harbour and shop

| Geographical skills and fieldwork

use world maps, atlases and globes to identify the United
Kingdom and its countries, as well as the countries,
continents and oceans studied at this key stage

use simple compass directions (North, South, East
and West) and locational and directional language [for
example, near and far; left and right], to describe the
location of features and routes on a map

use aerial photographs and plan perspectives to
recognise landmarks and basic human and physical
features; devise a simple map; and use and construct
basic symbols in a key

use simple fieldwork and observational skills to study
the geography of their school and its grounds and the
key human and physical features of its surrounding
environment
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History

Key stage 1

Pupils should develop an awareness of the past,
using common words and phrases relating to

the passing of time. They should know where

the people and events they study fit within a
chronological framework and identify similarities
and differences between ways of life in different
periods. They should use a wide vocabulary of
everyday historical terms. They should ask and
answer questions, choosing and using parts of
stories and other sources to show that they know
and understand key features of events. They
should understand some of the ways in which we
find out about the past and identify different ways
in which it is represented.

In planning to ensure the progression described
above through teaching about the people, events
and changes outlined below, teachers are often
introducing pupils to historical periods that they
will study more fully at key stages 2 and 3.

Pupils should be taught about:

[] changes within living memory. Where appropriate, these
should be used to reveal aspects of change in national life

[] events beyond living memory that are significant
nationally or globally [for example, the Great Fire
of London, the first aeroplane flight or events
commemorated through festivals or anniversaries]

] the lives of significant individuals in the past who have
contributed to national and international achievements.
Some should be used to compare aspects of life in
different periods [for example, Elizabeth | and Queen
Victoria, Christopher Columbus and Neil Armstrong,
William Caxton and Tim Berners-Lee, Pieter Bruegel the
Elder and LS Lowry, Rosa Parks and Emily Davison, Mary
Seacole and/or Florence Nightingale and Edith Cavell]

] significant historical events, people and places in their
own locality

Music

Key stage 1
Pupils should be taught to:

use their voices expressively and creatively by singing
songs and speaking chants and rhymes

] play tuned and untuned instruments musically
] listen with concentration and understanding to a range of
high-quality live and recorded music

experiment with, create, select and combine sounds using
the inter-related dimensions of music

Physical
Education
Key stage 1

Pupils should develop fundamental movement
skills, become increasingly competent and
confident and access a broad range of
opportunities to extend their agility, balance and
coordination, individually and with others. They
should be able to engage in competitive (both
against self and against others) and co-operative
physical activities, in a range of increasingly
challenging situations.

Pupils should be taught to:

master basic movements including running, jumping,
throwing and catching, as well as developing balance,
agility and co-ordination, and begin to apply these in a
range of activities

participate in team games, developing simple tactics for
attacking and defending

] perform dances using simple movement patterns
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